COURSE SYLLABUS
RDG 3113 Reading Fundamentals

Credit: 3 semester hours

Catalog Description:

Threelectures. Fundamentals of teaching reading in the el

Obj ectives:

CFPO 3

2. Toprovideacomprehensive per specti
2, CFPO 2,3

4. Todevelop recogniti
reading. INTASC #1;

ocate and evaluate I nternet sitesthat integrate technology and reading.
TASC #4; CFPO 9, 10

10. Tointroduce avariety of reading assessment instruments. INTASC #8;
CFPO 4
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Topicsto Be Covered: (Knowledge based references arereflected in the Bibliography)

1. Reading Theoriesin Education - 3.75 hrs.

a.
b.
C.

2. Reading Approaches- 3.75 hrs.
a

3.

Theorists
Reading processes
Mississippi Language Arts Framewor k

Basal approach
(1) Meaning, decoding, and high-inter est/low
(2) Sequence of skill development

(3 Analytic and synthetic methods of teaching wo
(4) Directed reading lesson

(5) Directed reading-thinking |
Literature-based approach
(1) Thematic unltslllterature in
(2) Student-teacher confe
(3) Novel studies

Balanced approach
(1) Language enriche e

2) Incorporati T semantic cues,
syntactic cues, onic cues

(€)) utilizi dge and applying comprehension
skills t 5 and to read for meaning

()] and prescriptive
implementa tion strategies

Language experi

ish proficiency students
identified reading disabilities

ed printed material
instruction
nstruction

, self-pacing, independent work
ssance/Accelerated Reader

of gs| strategles

Homogeneous and heterogeneous groups

Intra-class and inter-class groups

Interest groups

Need groups 5) Cross age groups
Structional strategies

(1) Questioning strategies

(2) Teacher modeling

(3) Advanced organizers

(4) Semantic/word maps

(5) Double entry journals

(6) Buddy journals

(7) Choral reading

(8) Cloze procedure

(9) Paired reading

(10) Popcorn reading

Strategies for children with special needs
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(1) Peer tutoring

(2) Using parents as tutors

(3) Modification of strategies using high interest
materials

(4) Using the five senses through concrete objects,
manipulative devices, and multimedia presentations

4. Emergent Literacy - 2.5 hrs. a. The role of the
home
(1) Availability of print material
(2) Family relationships
(3) Reading aloud to children
(4) Exposure to environmental print
(5) High level of oral interaction
b. The role of preschool programs
(6) Use of centers
2) Discovery learning
A3) Integrating subject areas for literacy de
) Exposure to environmental gprint
(5) High level of oral in i
c. Readiness factors
(1) Physical
(2) Transitional
(3) Learned
) Social/emotio
5. Language/Cognitive Deve
a. Elements of reading - decoding
(1) Concepts o i
(2) Phonemic
(4)
®)
b.
(1)
@)
(b) Synthetic (€)) Structural
analysis

a balanced word attack program

linguistic awareness

logical (b) Morphological
ectical @)

c. Elements of reading instruction - comprehension
dict to engage background knowledge

Read or listen to a story (€©)) Retell

Respond to questions relating to story elements and
author’s purpose
Summarize

ding Instructional Intervention Supplement - Mississippi
nguage Arts Framework - 8.75 hrs.

Matching instruction to student needs and assessment data
2. Lesson planning techniques
3. Implementing strategies

7. Study Skills - .625 hrs.
a. Parts of a book
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Outlining and summarizing
Skimming and scanning

SQ3R and modifications

Role of metacognition on studying

DQOT

8. Reading in the content areas - .625 hrs.
a. General vocabulary and specialized vocabulary development
b. Difficulty of material and readability
c. Examples unique to major content areas
d. Modifying instruction to meet individual needs

9. Integrating Technology and Reading - 5 hrs.
a. Evaluating technological applications
b. Understanding the range of technology av
c. Adjusting instruction through technology
d. Using multimedia for classroom presentation

10. Reading Assessment Instruments - 3.75 hrs.
a. Formal assessment
b. Criterion-referenced tests
c. Alternative assessments
(1) Informal tests - ARI,
2) Portfolio asses
(4) Observation strate
(5) Self-appraisal
(6) Journals

IRI

Suggested Student Activities:

1. Each class member
material covered i
videotapes, and mul
INTASC #6, #7; CFPO

ible for mastery of the
s discussions, texts,
tions.

2. Each clas i raged to read current

i ds and materials related to the
d submit a critique of one article

0; CFPO 1, 9

technology and reading. [INTASC # 5; CFPO

ave the opportunity to view and discuss
ations about current issues in reading.

dent will be responsible for class presentations
ating relevant management and instructional strategies
ed. INTASC # 5, CFPO 6

student will analyze assessment data and use it to develop
nstructional plan. INTASC #8, CFPO 4

ch student will develop a lesson plan to address an element
of reading instruction based on the Mississippi Language Arts
Framework. INTASC # 10; CFPO 5

8. Each student will join the Mississippi Reading Association

(MRA) .
INTASC # 9; CFPO 1, 9
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9. Each student will prepare an organized portfolio composed of
class assignments, class notes, handouts, etc. and compose a
reflective analysis
relating to the portfolio contents and professional growth
during the course.
INTASC #9; CFPO 1

Methods of Instruction:

The content will be delivered through use of one or mere of the
following methods: class discussion and participation; partner and
cooperative learning activities; demonstration/modéling by thée
instructor; multimedia presentions; and independent yesearch
projects.

Evaluation of Student Progress:

Evaluation will be based upon the results of examinations; class
participation, and class assignments, iacluding those listed below.
The final average will be calculated as noted below.
10% - Homework Assignments - evaluation of case studies (will
count as one grade)

10% - Article Critique

10% - Theories and Approaches Quiz

20% - Mid-term Exam

10% - Lesson Plan for Strategy/Presentation
10% - Internet Site Critigue
10% - Portfolio

20% - Comprehensivé Final Exam
Grading Scale:

A =90 - 100
B =80 - 89
C =70 - 79
D =60 - 69
F = 0= 59

Any Ffinal grade average,below a “C”will constitute the necessity of
repeating this coukse.

Attendance
Reading Fundamentals (RDG 3113)his a professional course that requires your
full participation 'and attendance. Your presence in this course means that you
are pursuing licenser as,a professional educator in the state of Mississippi.
All absences directly a¥fect,your ‘development, as well as that of your
colleagues. Your| attendance“indall class discussions, activities, planning
sessions, technology ellass presentations and outside endeavors is encouraged
and expeeted. It 1s . completely understood that from time to time emergencies
occdr ‘and you will{ be unable to be on time or in attendance. However
unfortunate, these \absences detract from the development of you and your
colleagues asgprofessional educators. If absences occur it is the student’s
responsibad ity to, discuss with the instructor the necessity in accomplishing
all _class assignments/activities that may not have been achieved in the
student®s absence. It should be noted, however, that an assignment that is not
submitted on the date assigned will have 1 point deducted for each day that it
is late, including the date assigned. These points can not be made up.
- Each student is permitted three days absence during the semester for

emergencies.

Each student is responsible for contacting the course instructor to

notify of absence (telephone or email).

After three absences, each student will be assessed 2.5 points reduction

per absence in the final average.
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Students who are excessively late (3 or more) will be counseled and
appropriate professional development and academic action will be taken.

Texts:
Burns. (1999). Teaching Reading in Today’s Elementary Schools.
Houghton Mifflin.

Lagenberg, D.N., et.al. (2000). _Report of the national reading panel:
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