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EDF 3333 Social Foundations of Education
Credit: 3 semester hours

Catalogue Description:
Three hours Lecture; A study of the sociological, historical, political, legal, and philosophical bases of American education.

Instructional Objectives

By the end of the semester students should be able to;

1. Understand and respond to how the social, political, legal and philosophical contexts of e
curriculum and pedagogy. [CFPO 12 & 8 INTASC 2, 5 & 9]

2. Make sense of and draw implications for their practices with regard to Social structures, socil |
{LWDUELF DURQU R OUEP 5137 HGRQMOG [R0SHILLHW TUWCEHQW O MU0 CHOF AU AUNAQGWF KRRD)
12468 INTASC £ & 9)

% Apply Some of the most powerful social foundatio
Learning.
(CFPOL 2% 76 8 INTASC 2 & 9]

5. Apply @ social foundations perspectiv ' ; 1'he @ reflective, socially critical teacher and Learner.
(CFPOLE 3% 7R 8 INTRSC 2. 5.7 &

Topics To Be Covered

1. Social foundations
2. A general introd ' retations of human behavior as they contrast with psychological
interpretations.
ncial foundations of e
ing and recognizing

readth of @ social foundations perspective.
sequences of social perspectives.
hnowledge that beliefs and actions

ing-organizations.
JHU I I]FHlU]U]]EHEI]IIIIIUHIJ]DIII]FUFHUWUEIBDHHP Hy
FOMIMBIOmMOFHD

aciological interpretations [3 hours);

2. The process of socialization, and the social construction of Society, cultures, norms, values, prejudice, and
discrimination.

b, Understanding why it is difficult to speak out against injustice and inhumane practices.

. The social construction of self and self-esteem, and its implications for schoaling, teaching and Learning.

% Social institutions and their impact on Students, schooling, teaching and Learning (18 hours]:
2. The family as a social institutions:;
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. The changing functions of the family.

i Varying patterns in family Structures.

jii.  Understanding how families shape children.
. Implications of the family for teachers.

The school & @ social institution
m  GHOUICIy (kKLY F uRQUIQGCRLLERP HYCRIEFHARMD] I SRCE HLANHCE HOULE HCOHHLL]

Some ewplanations of the outcomes of !i[:hl]l]lilﬁ?

] GF KRR A DUE 01U [ ITHF U A G MHIIHF UM (D F KARED]

[l 0 [V [DERCIDF HRARQI MG MOMTHoUDIM

um HOFKHUVIGRCE ONHID (B 0THOHOFH T CHOF K] (SUDFUFHUID

iv. The social construction of teacher-studentUCXHEURQURISUCDQGCIEHL

RCLEAP HU LI (B UTHUMQUAE CLAAT (DD

Rssessment and evaluation practices and their impact on what, how and ho

yim & L0 oF (IG5 EuF panmu0F LM HA7 (kA CTUROSHIHOF KOV THOF ki) 00
outcomes of schooling.
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0. Wistorical perspectives of education (9 hours):
00 [P HuFo06CkourqOIv I CmSHDQCULD]H D6 kK ERAMOWA] ChHUMQFHO
. The contributions of Sparta and Athens, and Aristotle, Socrates and Plato.
i The Jesuits, Aquinas, Erasmus, Rousseau, Pestalozzi, and Froebel
(i 7HH|]I|:FI]I][U[II|:||]F5I]F[|]]
i, Colonial schooling.

b. American Education from the Revolution to the 20" Century;

il 7P SOFURITHHCLP AUFDQCSHYRICLR B M6LF DURLUFKARDD] (I (I
the forces that moved education.

i, The contributions of Mann, Bernard and Begcher.

i, Innovations during the 19 Century.

v, The emergence of changing attitudes towards and practices for minorit

Y HOF KHUGCFouRQ O my10gF I

c. American Education from the Progressive Movement to 2000;

. Progressive education, and the Legacy of John Dewey and George
Counts.

i, The Montessori Movement and its compatihility with
Progressives.

i, The impact of both World War IT and the Cold War on scho

iU, The Civil Rights Movement and its impact g

0. National goals for schooling, standards

b, The Legal Framework for the Public Schoo
. Federal, state and Local legal responsi gfinnling.

i, ' I CupCHI UF RROVMen and where should children be in

school; affirmative ity 1 nity; what should and should not be included in the

curriculum,

. Teachers, Students and the Law:
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B. Ethics, Philosophies and Their Impact on the School (6 hours):
iv @ Enplaining what ethics is.
U b Teaching as an ethical activity.
i c. Contrasting philosophical positions adopted by school Systems, schools
Ui and teachers:

. The profound disagreements about what education s, what it is for, and how it should occur.,

i, Teasing out some of the differences hetween some of the contrasting philosophical positions.

i Healizinﬁﬂ'ust what we do and are doing to Students when we adopt/implement a particular philosophical

SRYWRQLI oSS CIRURA0SSLIAP SURP WHYID

7. Informed dehate on schooling, teaching and Learning (3 hours):
00 7,00 6 EHCROGMRHOOURDIERUGHU D
f.  Identifuing suggested enplanations for differences in schooling outcomes across differ@ntnations.
t.  Comparing and contrasting hest practice locally and internationally.
0. Into the 21" Century.

ey Concepts:

Social knowledgeability, cuttural literacy, critical literacy, critical thinking, bad faith, esistentialism, mythological entities, social identity,
alternation, social controls, empouwerment, ethics, philosophy.

Socialization, society, culture, norms (mores and folkways), values, agents of scialization, Self; Self-esteem, self-efficaty, alternation,
significant others, generalized others, stereotypes, prejudice, discriminationgethnocentrism, cultural relativism.

Social institutions, manifest and latent functions, institutionalized hehavjar, family, schooling.

Social stratification, social class. gender, race, ethnicity, appearance/Looks, ability, Location.

Sugaested Student Activities:
(CFPOLY, 7 9610 (INTRSCL 2, 3. %, 5,6, 7.8 & 9)

Students in this course will probably be confronted with contenband activities, which at first may seem different from those experienced
previously; and this could be daunting. It could produce o mismatcFos, IHB3E]|]EIIIIEEH their enpectations and those of this course. For
example, many students might arrive at this course, in effect, VOCIMELCHMCICOP TOWWALP HCUH RORZ HEIHIIMO6 Me course demands
RP HUR L2 CELAW LT/ WOy N0 CO 4 CER LW LB HUgHUID OO

Students will come to recognize that most Social folindatians of education un[lerstan[liEE. similar to most general education, is rarely directly,
in the narrow sense, relevant. However, thig course has thespatential to build on stCbHOWCIMMFUMQAZ MGIHTEOULF CIDUCCIDUE relates to
teaching, learning and schooling, and also to eABRaL everyday Situations beyond the school. Tacit knowledge is knowing more than one can
tell. This means that evemthough most of the details eacountered in this course will rarely be recallable they will give Students a range of
imaﬁes and conceptsWAich allows:them to think, feel imagine and then act (take action, even social action) well beyand their original taken-
TRUCIUDQ UG (R KAUH (2 DEDERI VWA [RFBADLADURQY CTUBRUUF (IUdI schooling, teaching and lEarnil[bu. are critical for informed, reflective
teaching practice. Throogh the Learning Jactiviieshin this coIHOUEHOW (1000 0A0GDULHCI Bz VIO DOIHOOUTD

Wihat Students might find fruStrating is that there is no direct route from the principles and facts of social foundations of education, to
pRedicaments and situations. they-will find themselves in as teacher or as citizen. Just as individuals cannat apply the principles of
tRermadynamics to repairing Gars,unless they know a great deal ahout the innards of @ motor car and have the technology to change
Whatever is wrongsthen Similarly individuals cannot auuﬁumgne principles of social foundations of education to help children read more
HITHF (A (LI UV (N CIH0RZ (0 CTUHDMEHDODE R LM UL oW L EHQUUKY CRheir interests, the families they grow up in - their socio-histaries, an
EClectic approach to reading, etc. and the strategies and courage to change what is either ineffective or less effective than it could be.

GULEHOWOI P Lok [ IRIVER CLVH (2 (D F OCSH D ) CMMWE B HUEences as a data base within which they will be able to locate the concepts
and is5ues pursuedqn this course. This will mean that students will be engaged regularly in dialogical learning, conversations, critical
analysis¢and'transformational (deep) Learning rather than reproductive (surface) Learning.

Learning in this course will be active, comples, effortful, and satisfying. Students Z \DCEHCERUSCIOUQHUCROGCIMOF KHUCE] CSHHUCkktoring,
reciprocal teaching, cooperative Learning and team teaching. There will be a strong emphasis on collaboration, reflection, repetition and
SUDF UF HI [WHW @ (D toUg MiRP [HIBRP S0Q (LKA CINAS LI X0 SHUURQUGnd/or books. Students will work in whole class, small group and
individual earning settings. The Learning at times could be exasperating too, and also full of the excitement of new ideas and new skills.
Students might find that it can be painful to open their minds, to change their views, and to try the unfamiliar. Doing Such things is often
simultaneously both threatening and self-satisfying.




Methods of Instruction;

(CFPOL 2, 3.% 56,78 9&10) (INTASC 2,3, %,5,6,7. 8, 9 & 10]

The theories of teaching that are used in this course are ones that attempt to broaden, not to Shape or train, the mind. The emphasis will be
on the use of developed theories of teaching Z HUFHCOUED AN CHDUOLD) () D CO UG MWl R W CIW TR CER VW BU 00CHG (URund the
nhjectives listed ahove, and the content selected and interrogated, will lead to necessarily incomplete and often provocative answers.
Ambiguity is not uncommon within this process. Despite this, students will be able to make more informed choices as to how they will
undertake their profession of tﬂathH However, it will also mEﬂnIIIII]lIﬁII]lIHI]]]lJHIIHlIHIJlIEUHIHUlIEII]UZHHI]]]IIIIHIIHI] (MEIDDs DoRVO0
UDURH U0 L HUCA W C]CERHHUR 2 LOLBR Chcorrect answers and interpretations that(JHHGBAUKF U (I o CIRI(OWLAQWEAENHG Dor-granted
Uiews, which form part of their tacit/intuitive hnowledge, are based on misinforP OURQGCAYHQLD QRUDQFHCLI (EHOGHOIY (KHUHDnd then
trying to correct them will be quite uncomfortable. But becoming and being @ professional, no matter what fieldgd never comfAUNEMER (11
means changing who students are.

GUEHOWO BSURQULE D@ DCUIEHDHUSHF MG IIHW VP SHUDUBHCK students are to have any chance of making Sense of'the issues and
conceqts. However, opinions must be compared, questioned and evaluated in relation to the best availabLe information GE4AIs point in time,
While students might feel as though their opinions are being NGJHGCLI (g (T2 \CC)AUREHCHES 2 H6 CIIDGA T2 \CE ) WUUR JOWGER LB i viewdto
students becoming informed professionals.

Key learning strategies that students will use regularly are transformational earning, reading, reactively, repetition, stichy “probing,
questioning, initiating, reflecting, peer tutoring, team teaching, Long-term and short-term.individual 1earning projects, and rishtaking. Mistahes
will he opportunities to learn. The outcomes will he understanding/meaning sather-than Knawing/recallingyand the development of a healthy
Shepticism.

Students will habitually be engaged in thoughtful inguiry which in tukn démands: listening, Sharing, respecting and-responding appropriately to
others; perceiving which questions need to be ashed for the clarifyiQ3@IMGEA0CIVEHO0LI Y EUS0CH TEHL)I BSHOMOGMRUSHF L enough to
imagine that a new and strange idea is worth attending to; warting to ask qUestiansdbut taken-for-granted Statements that hide assumptions
and conclusions that have not heen tested; heing unwilling to ante%ulm. UnWarranted answers from any source; and knowing how to listen
HUI]IH[II;I]UIBEUHU'.'HIBHIHIIUI]HHI]IUHZIIIHPH[II[I]JIIIIH[IIIHU (IoRz

Teuts/Readings:

National Center for Educational StatisUcsighlights from TIMSS: The third international mathematics and science Study.
Washingtan OC: Government Printingyffice.

National Centerfar Educational Statisties. Candition of Education; 2000.
Washington DCGovernment Printing Ofice:

Wend, L. Dean b.al. (1996, Faundafiins.af American Education (3" ed.),
Columbus; Merrill

Helnful lled Sites:

httpaimww .ed.qov/pubs/edpubs.html
edpubs@inet.ed.gov

TIMSS@ed.qgov

www.netint.org
http://www.state.ms.us/
hitpd//mdek12.state.ms/us/publicl
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fssessment of Concepts and Skills/Evaluation of Student Progress:
(CFPOLY%E7) (INTSC L 2, 3. % 8, 9 & 10)

It should be noted that all assessment items, except for the final test, are both Learning experiences and a determination of sUBHOWOD
u[ll[lgrﬂss in successful mastery of the concepts and issues addressed in this course. It is well recognized that assessment practices shape
VULEHQW O MSSURDF HHY (R [HOUQL) ] CIH Y ChOLATRIDKHWHOUW] Mind their learning outcomes. Within the assessment items in this course
students have an u%;urtunitu t0 BRErCiSe choice, and to receive and res&unn to feedback on assessment items. Feedbach and repetition for
P OO (BOYHLEHHOCLEHQUNAG I ACETCRALR AUUE UCF DI Uy ) [k (TCDULIRI O WEHOW O [ougw [

fssessment Items:

1. A short foundations of education exercise

2. Reactive reading and critical analysis of a social fol)GOURQYCRULF tHCIRCKHGSCEHYHMSCOOGLEHAUPDH DULEHQW L MU
understanding of some of the major concepts integral to the course.

3. A short exercise on the process of socialization.

Y. Case studies analyses of issues and concepts related to the social construction of Self-esteem.

5. A position paper requiring initiative, rish-taking, questioning and understanding on a contemporary. Social foundations of
education iSsue negotiated between the student and professar.

b. A team teaching Seminar, and SEminar participation.

7. f major independent study project developed progressively throughaut the semester, within which the Student must
interpret his/ner attitudes and benaviors as a (Student) teacher using a Soci=istorical perspective.

8.  Final test. This will be a written test with an emphasis on case study analysis.andpersonalizing of concepts and issues.

Criteria for Assessment Items

For most assessment items the following criteria will 48 @plied:

1. Evidence of relevant reading that has been interpretedaapplied and.dtegrated.

(I /HYHOBIDoDCY WD mooaTiy) [ wHY Jﬂ]]ﬂqﬁ WDIDUQILhroviding reasons and evidence (references needed) to justif
the uruﬂllsitiuns heing put forwart I AR ULy (2 QUR@YO0URCDP SRR S0U] MOGERQWOU W] M WUSUKDURQY

S (g4 Y CHYEROGLE ROF WS iy B CMALRMEHGLA v (T2 RUGYCRndyeeLating new knowledge to old knowledge and to the
VUEHQUIIV B CBHUWOFHU D

(I 3HUURQDODHYHCHI D) GHUV O GL)] D (kH CUEEHOUEH )} EMIB [heate fer/himself in the data, issues and concepts; and being
alile to draw Logical, specific implications with regard ta what she/he Would now o as a result of both the new insights
she/he has discover@d, andhthie.old insights thathave been either confirmed or discarded.

(I ) AuP I C0SH mJ I8 C FUEbuR DI u0PaudlaTHUN QRIS Mord choices, paragraphing, Sentence structures, etc.

Due dates for Assessment Items

Al due dates forassessment iems will hefinalized by the end of Week ¢ of the semester, Extensions will only be granted when
the profesSor-has recejved @request for extension in writing and in advance of the due dates, and which, in the opinion of the
professor, warrants specialcconsideration. Ecept in exceptional circumstances, assessment items submitted late without
application forextensionadill'not be graded.

fissessment Guidelings

fill @s5essmentitems. nctuding short exercises that are to be submitted, must have a cover page. Most of the assessment items
and exercises have references that must be used and therefore a reference List must be included at the end of the assessment
item or exercise. The references are to be set out in the APA (American Psychological Association] style. Assignments and
eHercisesslbmitted without both a cover sheet and a reference List will not be graded,

Itis proper to expect that teachers, who are professional communicators, have high standards of written and oral communication.
Most assﬁnmﬂnts demonstrate, in addition to hnowledge of content, processes, issues and ideas, your writing Skills. It is
HCBHF WG (DU WEHOWOI@yVL QP HOW A IMEARQWI MR DEACEUHVVIRD[3f thought and correct grammar, spelling, punctuation and
Sentence structure, as well as showing proper meaning of words and phrases. Carelessness in these matters of form often
makes it harder for the reader to grasp the content; thus, the quality of the assignment is Lowered.

Resubmission of Assessment tems
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Resubmission of assessment items will only be granted in exceptBO0EWFCP VWQFHYCDQGCDULEH CEURIHUURUCIV CEWF UHURQ I
University policy does not grant students the right to resubmit any piece of assessment.

fissignment of brades

Grade  Points Needed Level of Understanding Percentage
m 2 [6L) MHUCRUKIROKO I
] M0 OHUMROGMAED O 00

il [Mmmmm o 6Re0 O 0 0 (0
[ (LTHIITTT 0 0 0 0 (M0 /
10 W [0 O 0 0 0 0 V0G0
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