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EDF 3333   Social Foundations of Education 

Credit:  3 semester hours 

Catalogue Description: 

Three hours lecture: A study of the sociological, historical, political, legal, and philosophical bases of American education. 

Instructional Objectives 

By the end of the semester students should be able to: 

1. Understand and respond to how the social, political, legal and philosophical contexts of education have shaped and shape 
curriculum and pedagogy.  (CFPO 1,2 & 8; INTASC 2, 5 & 9) 

 
2. Make sense of and draw implications for their practices with regard to social structures, social institutions and social 

VWUDWLILFDWLRQV� WKDW� LP SLQJH� XSRQ� DQG� VKDSH� VWXGHQWV� � VWXGHQWV� � OHDUQLQJ� � WHDFKHUV� � Z RUN� � DQG� VFKRROV� � RXWFRP HV� � � &) 32�
1,2, 4 & 8; INTASC 2 & 9) 

 
3. Comprehend, evaluate and respond to the social-historical construction of social identity, particularly as it relates to 

students, teachers and themselves. (CFOP 1, 2 & 8; INTASC 2, 5, 9) 
 
4. Apply some of the most powerful social foundations concepts and understandings that inform schooling, teaching and 

learning.   
(CFPO 1, 2, 4, 7 & 8; INTASC 2 & 9) 

 
5. Apply a social foundations perspective to educational settings, and be a reflective, socially critical teacher and learner.   

(CFPO 1, 2, 3, 4, 7 & 8; INTASC 2, 5, 7 & 9) 

Topics To Be Covered 

1. Social foundations of education and the competing interpretations within the social foundations (3 hours):   
a. A general introduction to social-historical interpretations of human behavior as they contrast with psychological 

interpretations.  
b. Social foundations of education - identifying the breadth of a social foundations perspective. 
c. Identifying and recognizing the consequences of social perspectives. 
d. Understanding the contrasting types of knowledge that beliefs and actions  

are based on. 
 

� � � 7KH� WHDFKLQJ� SURIHVVLRQ� � � EHFRP LQJ� DQG� EHLQJ� D� SURIHVVLRQDO� WHDFKHU� �
(3 hours): 
a. The attributes shared by all professionals. 
b. The profile of the teaching profession. 
c. The status of teaching. 
d. Teacher/ing organizations. 
H� � 7KHRULHV� RI� WHDFKLQJ� � � FRQWUDVWLQJ� SUDFWLFHV� DQG� RXWFRP HV� �
I� � 7KH� � FXOWXUH� RI� VLOHQFH� � �

 
 
3. Sociological interpretations (3 hours): 

a.   The process of socialization, and the social construction of society, cultures, norms, values, prejudice, and 
discrimination. 

b. Understanding why it is difficult to speak out against injustice and inhumane practices. 
c. The social construction of self and self-esteem, and its implications for schooling, teaching and learning.  . 

 
4. Social institutions and their impact on students, schooling, teaching and learning (18 hours): 

a. The family as a social institutions: 
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i.      The changing functions of the family. 
ii       ii.        Varying patterns in family structures. 

iii iii.       Understanding how families shape children. 
i. Implications of the family for teachers. 

j. The school as a social institution 
L� � , GHQWLI\LQJ� WKH� IXQFWLRQV� DQG� RXWFRP HV� RI� VFKRROLQJ� � � GR� Z H� OLNH� Z KDW� Z H� VHH"�

k. Some explanations of the outcomes of schooling 
L� � 6FKRRO� OHYHO� YDULDEOHV� � � HIIHFWLYH� DQG� LQHIIHFWLYH� VFKRROLQJ� �
LL� � 0 \WKV� DERXW� VFKRROLQJ� � � TXDOLW\� OHDUQLQJ� �
LLL� � 7HDFKHUV� GR� P DNH� D� GLIIHUHQFH� � � WHDFKLQJ� SUDFWLFHV� �
iv. The social construction of teacher-studentV� UHODWLRQVKLSV� DQG� WKHLU� FRQVHTXHQFHV� IRU� VWXGHQWV� �

RXWFRP HV� � � GLIIHUHQW� EXW� HTXDO� �
v. Assessment and evaluation practices and their impact on what, how and how well students learn. 
YL� � &XOWXUDO� OLWHUDF\� DQG� FULWLFDO� OLWHUDF\� � � KRZ � WKH\� VKDSH� WHDFKHUV� � WHDFKLQJ� � VWXGHQWV� � OHDUQLQJ� � DQG� WKH�

outcomes of schooling. 



SAMPLE
3 

  5. Historical perspectives of education (9 hours): 
D� � $P HULFDQ� ( GXFDWLRQ� V� � (XURSHDQ� +HULWDJH� DQG� WKH� &RORQLDO� ([SHULHQFH�

i. The contributions of Sparta and Athens, and Aristotle, Socrates and Plato. 
ii.         The Jesuits, Aquinas, Erasmus, Rousseau, Pestalozzi, and Froebel 
LL� � 7KH� KXP DQLVWV� � LP SDFW� �
iii. Colonial schooling. 

        
             b.  American Education from the Revolution to the 20th Century: 

L� � 7KH� LP SDFW� RI� WKH� $P HULFDQ� 5HYROXWLRQ� RQ� HGXFDWLRQ� VFKRROLQJ� � � � �
  the forces that moved education. 

ii. The contributions of Mann, Bernard and Beecher. 
iii. Innovations during the 19th Century. 
iv. The emergence of changing attitudes towards and practices for minority students. 
Y� � 7HDFKHU� HGXFDWLRQ� V� LQIDQF\� �
 

        c. American Education from the Progressive Movement to 2000: 
i. Progressive education, and the legacy of John Dewey and George  

Counts. 
ii. The Montessori Movement and its compatibility with the  

Progressives. 
iii. The impact of both World War II and the Cold War on schooling. 
iv. The Civil Rights Movement and its impact on schooling. 
v. National goals for schooling, standards, and school choice. 

 
b. The Legal Framework for the Public School:  

i. Federal, state and local legal responsibilities for schooling. 
ii. Selected controversial issues LQ� HGXFDWLRQ� � � SUD\HU� LQ� VFKRROV� � � when and where should children be in 

school; affirmative action and equality of opportunity; what should and should not be included in the 
curriculum. 

 
c. Teachers, Students and the Law: 

i. The legal rights of students. 
ii. The legal rights of teachers. 

 
d. The financing of elementary and secondary schools:  

i. The contrasting sources of finances for schools. 
ii. Explaining the huge differences in spending across states and across school districts. 
iii. Understanding the financial expenditure on schooling in Mississippi. 
iv. The issues of vouchers and charter schools. 
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6. Ethics, Philosophies and Their Impact on the School (6 hours): 
iv a.   Explaining what ethics is. 
v b.   Teaching as an ethical activity. 
vi c.   Contrasting philosophical positions adopted by school systems, schools  

vii and teachers: 
i. The profound disagreements about what education is, what it is for, and how it should occur. 
ii. Teasing out some of the differences between some of the contrasting philosophical positions. 
iii. Realizing just what we do and are doing to students when we adopt/implement a particular philosophical 

SRVLWLRQ� � � KDSS\� RU� XQKDSS\� FRP SURP LVHV� �

7. Informed debate on schooling, teaching and learning (3 hours): 
D� � 7,0 0 6� � � EH\RQG� WKH� QDWLRQDO� ERUGHUV� �
b. Identifying suggested explanations for differences in schooling outcomes across different nations. 
c. Comparing and contrasting best practice locally and internationally. 
d. Into the 21st Century. 

Key Concepts: 

Social knowledgeability, cultural literacy, critical literacy, critical thinking, bad faith, existentialism, mythological entities, social identity, 
alternation, social controls, empowerment, ethics, philosophy. 
Socialization, society, culture, norms (mores and folkways), values, agents of socialization, self, self-esteem, self-efficacy, alternation, 
significant others, generalized others, stereotypes, prejudice, discrimination, ethnocentrism, cultural relativism. 
Social institutions, manifest and latent functions, institutionalized behavior, family, schooling. 
Social stratification, social class, gender, race, ethnicity, appearance/looks, ability, location. 

Suggested Student Activities:  
(CFPO 1, 4, 7, 9 & 10) (INTASC 1, 2, 3, 4, 5, 6, 7, 8 & 9) 

Students in this course will probably be confronted with content and activities, which at first may seem different from those experienced 
previously; and this could be daunting.  It could produce a mismatch (Fox, 1983) between their expectations and those of this course.  For 
example, many students might arrive at this course, in effect VD\LQJ� � � +HUH� , � DP � � JLYH� P H� WKH� NQRZ OHGJH� � � DQG� Whe course demands 
VRP HWKLQJ� OLNH� � � /HW� V� WDNH� WKH� MRXUQH\� WRJHWKHU� � �
 
Students will come to recognize that most social foundations of education understanding, similar to most general education, is rarely directly, 
in the narrow sense, relevant.  However, this course has the potential to build on stXGHQWV� � WDFLW� NQRZ OHGJH� � SDUWLFXODUO\� DV� Lt relates to 
teaching, learning and schooling, and also to general everyday situations beyond the school.  Tacit knowledge is knowing more than one can 
tell.  This means that even though most of the details encountered in this course will rarely be recallable they will give students a range of 
images and concepts which allows them to think, feel, imagine and then act (take action, even social action) well beyond their original taken-
IRU� JUDQWHGV� � 7KHVH� Z D\V� RI� � VHHLQJ� VRFLDO� VLWXDWLRQV� � � SDUWLFXODUO\ schooling, teaching and learning, are critical for informed, reflective 
teaching practice. Through the learning (activities) in this coXUVH� VWXGHQWV� Z LOO� JDLQ� � DOWHUQDWLYH� � YLHZ V� RI� VRFLDO� UHDOLW\� �
 
What students might find frustrating is that there is no direct route from the principles and facts of social foundations of education, to 
predicaments and situations they will find themselves in as teacher or as citizen.  Just as individuals cannot apply the principles of 
thermodynamics to repairing cars unless they know a great deal about the innards of a motor car and have the technology to change 
whatever is wrong, then similarly individuals cannot apply the principles of social foundations of education to help children read more 
HIIHFWLYHO\� XQOHVV� WKH\� NQRZ � D� JUHDW� GHDO� DERXW� VWXGHQWV� � LGHQWLWLHV�  their interests, the families they grow up in - their socio-histories, an 
eclectic approach to reading, etc. and the strategies and courage to change what is either ineffective or less effective than it could be. 

6WXGHQWV� � DFWLYLWLHV� LQ� WKLV� FRXUVH� Z LOO� LQFOXGH� XVLQJ� WKHLU� H[SHULences as a data base within which they will be able to locate the concepts 
and issues pursued in this course.  This will mean that students will be engaged regularly in dialogical learning, conversations, critical 
analysis, and transformational (deep) learning rather than reproductive (surface) learning.   

Learning in this course will be active, complex, effortful, and satisfying.  Students Z LOO� EH� ERWK� OHDUQHU� DQG� WHDFKHU� � � SHHU� Wutoring, 
reciprocal teaching, cooperative learning and team teaching. There will be a strong emphasis on collaboration, reflection, repetition and 
SUDFWLFH� � � VWXGHQWV� Z LOO� � OHDUQ� IURP � WKH� FRP SDQ\� WKH\� NHHS� � � � SHUVRQV� and/or books.  Students will work in whole class, small group and 
individual learning settings. The learning at times could be exasperating too, and also full of the excitement of new ideas and new skills.  
Students might find that it can be painful to open their minds, to change their views, and to try the unfamiliar.  Doing such things is often 
simultaneously both threatening and self-satisfying. 
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Methods of Instruction:  

(CFPO 1, 2, 3, 4, 5, 6, 7, 8, 9 & 10) (INTASC 2, 3, 4, 5, 6, 7, 8, 9 & 10) 

The theories of teaching that are used in this course are ones that attempt to broaden, not to shape or train, the mind.  The emphasis will be 
on the use of developed theories of teaching Z KLFK� VLWXDWH� WKH� OHDUQLQJ� LQ� WKH� VWXGHQWV� � FRQWH[WV� � � 7KH� FRXUVH� LV� RUJDQL]HG� DURund the 
objectives listed above, and the content selected and interrogated, will lead to necessarily incomplete and often provocative answers.  
Ambiguity is not uncommon within this process.  Despite this, students will be able to make more informed choices as to how they will 
undertake their profession of teaching.  However, it will also mean� WKDW� UDUHO\� LV� WKHUH� MXVW� RQH� EHVW� DQVZ HU� � � WKHUH� Z LOO� EH� � DQG� DOVRV� �
UDWKHU� WKDQ� � HLWKHU� RUV� � � � 7KHUH� Z LOO� EH� Lncorrect answers and interpretations that� QHHG� FRUUHFWLQJ� � � 0 DQ\� RI� VWXGHQWV� � WDNHQ� Ior-granted 
views, which form part of their tacit/intuitive knowledge, are based on misinforP DWLRQ� DQG� HYHQ� LJQRUDQFH� � � FKDOOHQJLQJ� WKHVH� Dnd then 
trying to correct them will be quite uncomfortable.  But becoming and being a professional, no matter what field, is never comfRUWDEOH� � � LW�
means changing who students are.   
 
6WXGHQWV� � RSLQLRQV� Z LOO� DOZ D\V� EH� UHVSHFWHG� � � 7KLV� LV� LP SHUDWLYH� if students are to have any chance of making sense of the issues and 
concepts.  However, opinions must be compared, questioned and evaluated in relation to the best available information at this point in time.  
While students might feel as though their opinions are being MXGJHG� � � WKH\� Z LOO� QRW� EH� MXGJHG� � � WKH\� Z LOO� EH� LQWHUURJDWHG� Z LWK� a view to 
students becoming informed professionals.  

Key learning strategies that students will use regularly are transformational learning, reading reactively, repetition, sticky probing, 
questioning, initiating, reflecting, peer tutoring, team teaching, long-term and short-term individual learning projects, and risk-taking.  Mistakes 
will be opportunities to learn.  The outcomes will be understanding/meaning rather than knowing/recalling, and the development of a healthy 
skepticism.  

Students will habitually be engaged in thoughtful inquiry which in turn demands: listening, sharing, respecting and responding appropriately to 
others; perceiving which questions need to be asked for the clarifyiQJ� RI� DQ� LGHD� V� P HDQLQJV� RU� YDOXH� � EHLQJ� RSHQ� DQG� UHVSHFWIXl enough to 
imagine that a new and strange idea is worth attending to; wanting to ask questions about taken-for-granted statements that hide assumptions 
and conclusions that have not been tested; being unwilling to accept glib, unwarranted answers from any source; and knowing how to listen 
RU� UHDG� RU� REVHUYH� RWKHUV� Z KR� NQRZ � VRP HWKLQJ� WKH\� GRQ� W� NQRZ � �

Texts/Readings: 

National Center for Educational Statistics.  Highlights from TIMSS: The third international mathematics and science study. 
Washington DC: Government Printing Office. 
   
National Center for Educational Statistics. Condition of Education: 2000. 
Washington DC: Government Printing Office.  

 
Webb, L. Dean et al. (1996). Foundations of American Education (3rd ed.), 
Columbus: Merrill.  

Helpful Web Sites: 

http://www.ed.gov/pubs/edpubs.html 
edpubs@inet.ed.gov  
TIMSS@ed.gov      
www.netint.org     
http://www.state.ms.us/ 
http://mdek12.state.ms/us/public1  



SAMPLE
6 

Assessment of Concepts and Skills/Evaluation of Student Progress:  
(CFPO 1, 4 & 7) (INTASC 1, 2, 3, 4, 8, 9 & 10) 
 
It should be noted that all assessment items, except for the final test, are both learning experiences and a determination of sWXGHQWV� �
progress in successful mastery of the concepts and issues addressed in this course.  It is well recognized that assessment practices shape 
VWXGHQWV� � DSSURDFKHV� WR� OHDUQLQJ� � WKH� TXDOLW\� RI� WKHLU� OHDUQLQJ� � and their learning outcomes.  Within the assessment items in this course 
students have an opportunity to exercise choice, and to receive and respond to feedback on assessment items.  Feedback and repetition for 
P HDQLQJ� KDYH� EHHQ� LGHQWLILHG� DV� WZ R� RI� WKH� P RVW� FUXFLDO� IDFWRUV� LQ� WKH� TXDOLW\� RI� VWXGHQWV� � OHDUQLQJ� � � �

 
Assessment Items: 
1. A short foundations of education exercise 
2. Reactive reading and critical analysis of a social foXQGDWLRQV� DUWLFOH� WR� KHOS� GHYHORS� DQG� GHWHUP LQH� VWXGHQWV� � LQLWLDO�

understanding of some of the major concepts integral to the course. 
3. A short exercise on the process of socialization. 
4. Case studies analyses of issues and concepts related to the social construction of self-esteem. 
5. A position paper requiring initiative, risk-taking, questioning and understanding on a contemporary, social foundations of 

education issue negotiated between the student and professor. 
6. A team teaching seminar, and seminar participation. 
7. A major independent study project developed progressively throughout the semester, within which the student must 

interpret his/her attitudes and behaviors as a (student) teacher using a socio-historical perspective. 
8. Final test.  This will be a written test with an emphasis on case study analysis, and personalizing of concepts and issues. 
 
Criteria for Assessment Items 

 
For most assessment items the following criteria will be applied: 
1. Evidence of relevant reading that has been interpreted, applied and integrated. 
� � � /HYHO� RI� DQDO\VLV� � � DQDO\]LQJ� � V\QWKHVL]LQJ� � DQG� HYDOXDWLQJ�  providing reasons and evidence (references needed) to justify 

the propositions being put forwarG� � XVH� RI� WKH� VWXGHQW� V� RZ Q� UHOHYDQW� H[DP SOHV� � FRP SDULQJ� DQG� FRQWUDVWLQJ� LQWHUSUHWDWLRQV� �
SXWWLQJ� WKH� LVVXHV� DQG� FRQFHSWV� LQWR� WKH� VWXGHQW� V� � Z RUGV�  and relating new knowledge to old knowledge and to the 
VWXGHQW� V� H[SHULHQFHV� �

� � � 3HUVRQDO� OHYHO� RI� XQGHUVWDQGLQJ� � � WKH� VWXGHQW� EHLQJ� DEOH� WR� locate her/himself in the data, issues and concepts; and being 
able to draw logical, specific implications with regard to what she/he would now do as a result of both the new insights 
she/he has discovered, and the old insights that have been either confirmed or discarded. 

� � � ) RUP � � � VSHOOLQJ� � SXQFWXDWLRQ� � JUDP P DU� � UHIHUHQFLQJ� � word choices, paragraphing, sentence structures, etc. 
 

Due dates for Assessment Items 
 

All due dates for assessment items will be finalized by the end of Week 2 of the semester.  Extensions will only be granted when 
the professor has received a request for extension in writing and in advance of the due dates, and which, in the opinion of the
professor, warrants special consideration.  Except in exceptional circumstances, assessment items submitted late without 
application for extension will not be graded.  

Assessment Guidelines 

All assessment items, including short exercises that are to be submitted, must have a cover page.  Most of the assessment items
and exercises have references that must be used and therefore a reference list must be included at the end of the assessment 
item or exercise.  The references are to be set out in the APA (American Psychological Association) style. Assignments and 
exercises submitted without both a cover sheet and a reference list will not be graded. 

It is proper to expect that teachers, who are professional communicators, have high standards of written and oral communication. 
Most assignments demonstrate, in addition to knowledge of content, processes, issues and ideas, your writing skills.  It is 
H[SHFWHG� WKDW� VWXGHQWV� � DVVLJQP HQWV� Z LOO� FRQWDLQ� ORJLFDO� H[SUHVVLRQ� of thought and correct grammar, spelling, punctuation and 
sentence structure, as well as showing proper meaning of words and phrases.  Carelessness in these matters of form often 
makes it harder for the reader to grasp the content; thus, the quality of the assignment is lowered. 

Resubmission of Assessment Items 
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Resubmission of assessment items will only be granted in exceptLRQDO� FLUFXP VWDQFHV� DQG� DW� WKH� SURIHVVRU� V� GLVFUHWLRQ� � �
University policy does not grant students the right to resubmit any piece of assessment. 
 
Assignment of Grades 

Grade Points Needed  Level of Understanding Percentage 
$� � � � � � � � � � � � 2XWVWDQGLQJ� � YHU\� KLJK� � KLJK� � � � � � � � � �
%� � � � � � � � � � � � 9HU\� VROLG� � VROLG� � � � � � � � � � �
&� � � � � � � � � � � � 6RXQG� � � � � � � � � � � � � �
'� � � � � � � � � � � � � � � � � � � � � � � � � � � �
) � %HORZ � � � � � � � � � /HVV� WKDQ� � � � �

Bibliography: 

$GDP V� � 3KLOOLS� � � � � � � � � 1 RYHP EHU� � � � � � � 'RQ� W� SULGH� \RXUVHOI� � � Z H� UH� DOO� SUHMXGLFHG� � 7KH� : HHNHQG� $XVWUDOLDQ�  

Adams, Phillip. (1989, November 9). Beware the monster within. The Australian. 

Apple, M.W. (1980). Ideology and curriculum. 
Boston: Routledge & Keegan Paul. 

Applebee, A.N. (1996). Curriculum as conversation: Transforming traditions of teaching and learning. Chicago: University of Chicago Press. 

Baird, J.R. & Northfield, (Eds.). (1992). Learning from the PEEL experience.  
Melbourne: Monash University Printing Services. 

Barrow, Robin. (1990). Teacher education: Theory and practice. British Journal of Educational Studies, 38:4. 

Beane, James A. (1991). Sorting out the self-esteem controversy. Educational Leadership, Sep, 1991. 

Bennett, Neville. (1977). Teaching styles and pupil progress. 
London: Open Books. 

Bennett, W.J. et al. (1998, July-August). A nation still at risk. Policy Review, pp. 2-9. 

Berger, P.L. & Berger, Brigitte. (1972). Sociology: A biographical approach. 
Harmondsworth: Penguin. 

Berger, Peter L. (1967). Invitation to sociology: A humanistic perspective. 
Harmondsworth: Penguin. 

Berliner, D.C. & Biddle, B.J. (1996). The manufactured crisis; Myths, frauds, and the attack on American public schools. White Plains: Longman. 

%LJJV� � - RKQ� � � � � � � � � : KDW� DUH� HIIHFWLYH� VFKRROV"� /HVVRQV� IURP  the East and West.  Australian Educational Researcher, 21:1. 

Biggs, John B. (Ed.). (1991). Teaching for learning. 
Hawthorn: Globe Press. 

Bloom, B.S. (1976). Human characteristics and school learning. 
New York: McGraw-Hill. 

Bowles, S., & Gintis, H., (1976). Schooling in capitalist America: Educational reform and the contradictions of economic life. London: Routledge & 
Kegan Paul. 

Britzman, D.P.C. (1992). The terrible problem of knowing thyself: Towards a poststructural account of teacher identity. Journal of Curriculum 
Studies, 9:3. 

%URXG\� � +� 6� � � � � � � � � � : KDW� NQRZ OHGJH� LV� RI� P RVW� Z RUWK"� � ( GXFDWLRQDO� /HDGHUVKLS, 39:8. 
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Burk, D.I., & Fry, P.G. (1992). Autonomy for democracy in a prLP DU\� VFKRRO� FODVVURRP � � $� ILUVW� \HDU� WHDFKHU� V� VWUXJJOH� � 7HDFKLQJ and Teacher 
Education, 13:6. 

Calderhead, James. (Ed.). (1988). Teacher professional learning. 
London: Falmer Press. 

Chalker, D.M., & Haynes, R. M. (1994). World class schools. 
Lancaster: Technomic. 

Chartock, Roselle K. (Ed.). (2000). Educational foundations: An anthology. 
Columbus: Merrill. 

Clark, Barbara. (1986). Optimizing learning. 
New York: Merrill. 

Cole, A.L., & Knowles, F. G. (2000). Researching teaching. 
Boston: Allyn & Unwin. 

Coleman, J.S., et al. (1966). Equality of educational opportunity.  
Washington DC: U.S. Government printing Office. 

Connell, R.W., et al. (1987). Making the difference. 
Sydney: Georeg Allen & Unwin. 

Cuban, L. (1990). Returning again, again, and again. Educational Researcher, 19:1. 

Cuzzort, R.P., & King, E.W. (1976). 20th Century social thought. 
New York: Holt, Rinehart & Winston. 

Dewey, J. (1968). The school and the society. 
Chicago: University of Chicago Press. 

Dewey, J. (1956). The child and the curriculum and the school and the society. 
Chicago: University of Chicago Press. 

Denzin, Norman K. (1989). Interpretive biography. 
Newbury Park: Sage. 

Denzin, Norman K. (1989). Interpretive interactionism. 
Newbury Park: Sage. 

Elmore, R.F., et al. (1996). Restructuring in the classroom: Teaching, learning, and school organization. San Francisco: Jossey-Bass. 

Entwisle, D.R., et al. (1997). Children, schools, and inequality. 
Boulder: Westview Press. 

Freeman, Derek. (1983). Margaret Mead and Samoa: The making and unmaking of an anthropological myth. Harmondsworth: Penguin. 

Foucault, Michael. (1977). Discipline and punish: The birth of the prison. 
Harmondsworth: Penguin. 

Freakley, Mark & Burgh, Gilbert (2000). Engaging in ethics. 
Riverwood: Social Science Press. 

Freire, Paulo (Ed.). (1997). Mentoring the mentor: A critical dialogue with Paulo Freire. 
New York: Peter Lang. 

Freire, Paulo (1998). Pedagogy of freedom: ethics, democracy, and civic courage. 
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New York: Rowman & Littlefield. 

Gage, N.L., & Berliner, D.C. (1992). Educational psychology. 
New York: Houghton Mifflin. 

Giddens, A. (1982) Profiles and critiques in human history. 
Berkley: University of California Press. 

Giroux, H. A. & McLaren, P. (Eds.). (1989). Critical pedagogy, the state, and cultural struggle. Albany: Sate University of New York Press. 
  
Glasser, William. (1992). The quality school curriculum. Phi Delta Kappan, 73:9. 

Glasser, William. (1990). The quality school. 
New York: Harper Row. 

Glasser, William. (1990). The quality school. Phi Delta Kappan. 71:6. 

Good, T.L. & Brophy, J.E. (1997). Looking in classrooms. 
New York: Longman. 

Goodlad, John. (1984). A place called school. 
New York: McGraw-Hill. 

Goodlad, John et al. (Eds.). (1992). The moral dimensions of teaching. 
San Francisco: Jossey-Bass. 

Gorrell, J. (1990). Some contributions of self-efficacy research to self-concept theory. Journal of Research and Development in Education, 
23:2. 

Grissmer, D.W. et al. (1994). Student achievement and the changing American family. 
Santa Monica: Rand Institute on Education and Training. 

Gross, Ronald. (Ed.). (1963). The teacher and the taught. 
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